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Chapter I 
Statement of the problem 
The purpose of this stuc'ly was to discover the 
reliability of certain informal reading tests. Since 
one of the purposes of testing is to find the relation-
ship between instructional mat erials and the child's 
ability, the most valid technique for determinint; this 
relationship would seem to be informal testin , using 
the materials of instruction. This type of measurement , 
using as it does a variety of ·raded reading books, 
necessitates inf ormal testing by the classroom teacher. 
However, the reliability of such tests may be questioned, 
and in order to determine this reliability, a comparison 
is made between the ratinLs given by teachers to a group 
of children, and the results of standardized tests given 
to the same children. 
The informal testing was to discover;for each parti-
cular child"' the reading level to which his instructional 
material should be adapted. To determine this rAadinc 
ability, each child was given a rating by three different 
teachers usin..;, basal texts new to the child. A check list 
I. 
I 
of errors vvas also used b each teacher to see if' tr_is 
infor~al testinw could be reliably dia0nostic in rebard 
to the most prevalent readinb errors. 
In addition, oral and silent standardized readinb 
tests ·.rere c;;iven to the children. ince the results of 
one test would not nake so reliable a comparison as a 
composite ·score derived "ron t h e results of' several tests, 
at least two oral and'two silent standardized tests were 
c; iven to ead: child in the s'cudy. Inter-correlations were 
made bet·ween the ratings giv en by t::.e three teachers, and 
between the conposite test score and the teachers' ratin6s• 
review of previous research 
Although informal tests of various kinds have been 
g i ven f or a number of years, there has been apparently no 
attempt to discover the reliability of an informal test, 
e:;iven by means of 0 raded readers, and based upon the 
subjective jud0nent of a teacher. 
The Yearbook of the l,:ational Society for the Study of 
3ducationl contains many references to informal testing, 
but therP is no indication of any attempt to discover the 
relia~ility o~ such t c stinc . 
1. 'I'he Thirty-sixth Yearbook of the I- ational Society for 
the ~)tudy 0 r .~ducation 1937 
Publi c School Publishinu Company 
'l . 
r-----
Durre112 suggests the use of informal tests to 
determine t:~e suitability o.o instructional materials . He 
states that whereas the standardized tests will indicate 
the ran~e o readinb mater i als which should be available 
to provide f or individual differences, informal tests may 
be used to determine t h e suitability of a particular book 
l 
I 
2 
I 
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Durre112 suggests t he use of i nformal tests to 
det ermine t~~e suitability o"" instructional mater i a ls. He 
states t hat whereas the standardi zed tests will indicate 
t he ran~e of r eadinti mater i a ls which should e available 
to provide f or i ndividual differences, informal tests may 
be used to determine t l:e suitability o f a particular book 
i n r egard to vocabulary d iff iculties . It is t~is type of 
inf ormal testinG with which this study is concePne d . 
The us e o f a composite te st score as a reliable 
::neasure ·Nitr_ which to correlate the inf orma l t est r e sults 
is substantiat ed by Gates3 when hA states , 11 In the case 
of r eadinb, the assumption has been rnade t hat a co::n·, osi te 
score made up o r a number o f representative test~ carefully 
J iven, does represent genera l readin6 ability, and any test 
no matter what it may appear to be , is a test of' readinG 
ability i~ it yields a satisfactory corre lation wit~ t h is 
criterion~. 
2. Durrell, Donald D. , "Individual Di -fference s and Their 
Implications vith Respect to Instruction in Heading " 
The Thirty-sixth Yearbook of the iat ional Society 
for the Study of Bducat ion 
, 3 . Gates, ~rthur I., " An Bxperi menta l and tatistical 
Study o f teadinc:; and Readin- Te sts" 
Journal o f Educat ional Psych ol057 12:305 Sept . 1921 
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Chapter II 
Plan and procedure 
The purpose of this study was to determine the 
reliability of a type of informal reading tests. This 
study was conducted in grades one, two and three in five 
different schools in the city of Gloucester, Massachusetts. 
Originally there were 275 children in the study, but due 
to absences causing the omission of some of the testa, 
this study is concerned with 246 of the children. There 
were nine classroom teachers who carried on the informal 
testa with their own children. Aside from the classroo~ 
teacher s, the elementary supervisor and an assistant 
also gave the informal test to every child, making three 
ratings for each individual. 
Since the reliability of teachers' · t atings was to 
be determined, an effort was made to secure a variation 
in the amount of experience and length of years of 
teaching of the teachers selected. Table I shows the 
teaching background of the teachers selected as well as 
that of the supervisor and assistant. 
.: _-_-_-_-_ -
i 
I 
I 
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Table I 
Teaching Experience of Those Y1 lo Participated 
in the Study 
Teacher Present Grade Years of Experience Grades Tau ht 
A l 2 l 
B l 21 l and 2 
Principal 
c l 17 1 
D l and 2 4 1 and 2 
5 2 2 2 
F 2 32 1 
' 
2 
' 
3 
G 3 13 1 
' 
2 
' 
3 ,4 
H 3 18 1 
' 
2 
' 
3 
I 3 and 4 8 1 
' 
2 
' 
3 ,4 
Supervisor 17 1 - 6 
Assistant Substitute 2 Kdg . 1 - 3 
I 
!I 
5 
II 
II 
! 
I 
I 
The children wer'3 of Italian, Jewish,and American 
parentac:,;e. No study was made of the home back.;;;round or 
of the I.Q.. of these children as that seemed irrevelent 
to this particular investigation. Table II shows the 
nu~ber o~ boys and birls who participated in the study 
from each grade. 
Table II 
Number o Children V'Jho Participated in the Study 
Teacher Boys Girls Total 
Grade I 
A 11 11 22 
B 11 13 24 
c 15 7 22 
D 4 8 12 
Totals 41 39 80 
Grade II 
D 4 7 11 
E 16 16 32 
F 13 17 30 
Totals 33 40 73 
Grade III 
G 23 14 37 
H I 17 18 35 
I 11 10 21 
Totals 51 42 93 
Final Totals 125 121 246 
'I 
I 
I 
II 
I 
il 
II 
,, 
II 
II 
,I 
I 
I 
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Two types of tests were given to the children, 
informal tests civen by the teachers, supervisor and 
assistant, and standardized tests ~iven by the supervisor. 
The standardized tests were given first, followed by the 
informal testing . 
The informal testin~, to secure the teacher's judge-
ment as to the textbook level at which a child should be 
reading, was carried on by means of three basal reading 
aeries. Readers were selected which the children had 
never seen, four from each series, including Primer , 
Book One, Book Two and Book Three. A page was selected 
at the be rinning and at the end of each book with the 
followin~ criteria in mind : 
1. Avoidance o any page with a vocabulary peculiar 
to that particular series. 
2. No pages from folk tales that children know . 
3. Avoidance of pa es whose meaning depended upon 
the precedin~ pages. 
4. Avoidance of holiday stories with selected 
vocabulary. 
5. Avoidance of plays and poems. 
6. Careful selection of pages to allow sufficient 
gradation of difficulty. 
7 
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In spite of the care taken in selectine material 
of equal difficulty, it was impossible to equate it 
exactly, a factor which affected the results of the 
informal tests. 
Table III shows the books and pages used in the study 
Table III 
Basal Readers with Selected Pages 
Used in the Informal Testine 
Text ook Series Paces 
Readint; for Fun Child Development 32 and 130 
Primer 
Finding Friends " " 29 and 128 
Book One 
raking Visits II 11 6 and 216 
Book Two 
r1eetin~ Our Neibhbor~ II " 35 and 308 
Book Three 
Day in and Day Out Alice and Jerry 14 and 15 
Primer 124 
Round About II II " 9 and 183 
Book One 
Friendly Village " II 11 9 and 230 
Book Tvro 
If I Were Going " 
II 11 26 and ~02 
Book Three 
H'riends The Children's Own 10 and 113 
Primer Readers 
Book One " II 11 36 and 145 
Book TV!O " 11 " 13 and 2S2 
Book Three " 
11 11 36 and 325 
-==~~======~~-~-==-~-=~======~~~====-
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The purpose of the informal testing was to discover 
the textbook level which a teacher would consider suitable 
for a child. Because a comparison of teacher ratings was 
desired , to establish the reliability of teacher ratings 
in this experiment , the room teacher , supervisor , and 
assistant all rated the children by means of informal tests . 
At a meetin~ of the teachers , supervisor , and assistant , 
the purpose of the study and the method of givine the 
informal tests were discussed . A general criterion for 
t~e suitability of the text was agreed upon . The tests 
were to be given in the following manner . Each child was 
to read to the teacher outside of the classroom so that 
the other children could not hear the selection read . 
He was to be given selected pages to read at the beginnin~ 
and at the end of each book, starting with the primer level. 
Uni form questions were to be asked after each selection 
was read as a check on comprehension ( see appendix .) 
The child was to read until he missed approximatel~r seven 
or more words on a page , indicating that the selection 
was beyond his reading level . He was then to be given 
a rating comparable to the previous selection read . I f 
there was a marked difference between the two selections 
read, he was to receive a middle rating , that is , if he 
read at the beginnin__; of the book with decided fluency 
~====W=======~============~-=~~~~=~==-================~=~--
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I 
and understandine , and at the end of the book with great 
difficulty , he was to be rated "mi ddl e " primer , first , 
11 second or third. 
I 
The informal test was to be given only throu~h the 
third reader . I f a child read the last selection in the 
third grade book with ease and understandin~ , failinG on 
no words , he was given a 4 . 2 ratin ·, meanin that his 
ability v1as fourth grade or higher. It was felt that 
reac:linc_; ability beyond the fourth grade level is determined 
by ability in specific skills which an in ormal test of 
this type could not measure . 
The scale of ratin~s was as ollows . 
Low Primer } 
Middle Primer 
Hi h Primer } Low First 
1 . 2 
1 . 5 
r·iddle First} 
1 . 8 
Hie;h First 
Low Second 2 . 2 
~iddle Second 2 . 5 
High Second 2 . 8 
Low Third 3 . 2 
fiddle Third 3 . 5 
Hibh Third 3 . 8 
Fourth or better 4 . 2 
I 
,, 
'I 
I 
~ 
I 
Each teacher at each grade level was given a dif erent 
series of readers with which to do her test i ng . In spite 
of t~e care taken to select materials of equal difficulty , 
it was i mpossible to have them exactly equated , so a 
schedule was planned for the use o the books . This was to 
obviate the use of the same tests by the classroom teachers , 
supervisor , and assistant . It was organized so that no one 
series was used consistently by any one group . The schedule 
f'or the use of the books is shown in Table IV . 
Table IV 
Schedule for the Use of Books for I nformal 
Test i ng 
Teacher Room teacher Supervisor Assistant 
A Child Development Children ' s Own !Alice and Jerry 
Readers 
B Al ice and Jerry Child Develop- Children ' s Own 
ment Readers 
c Children s Own Alice and Jerr'J Child Develop-
Readers ment 
D Child Develop~ent Children --r s Own !Alice and Jerry 
Readers 
E Alice and Jerry Child Develop- Children' s Ovm 
ment Readers 
F Children s Own Alice and JerrJ Child Develop-
Readers ment 
G ATice and Jerry Child Develop- Children ' s Own 
ment Readers 
H Children ' s 'Ovm Alice and ._Terr'j Child Deve lop-
Readers ment 
I Child Development Children' s Ovm Alice and Jerry 
H.eac0rs 
As the in orrnal test was ·iven , the examiner checked 
the reading errors for each child on a chec list o 
difficulties . An error committed only once was not checked , 
but any error which was repeated durin~ the readin6 of the 
selections was checked on an individual check list of errors 
for each child . 
II 
I 
I 
I 
II 
I 
J 
Check List of Difficulties 1 . 
Name 
Teacher 
rade 
Oral Reading 
·,ford- by- word readine 
- Inadequat& phrasine:; 
--Incorrect phrasing 
--Strained hi~h-pitched 
- Honotonous tone 
--volume too loud 
--volume too so~t 
voice 
--Poor enunciation 
--Poor enunciation 
in all readinb 
on difficult 
words 
I0nores punctuation 
--Habitual repetition of words 
--Habitual addit on of words 
- Omits words 
- Marl<ed ineecuri ty evident 
- Low si6ht vocabulary 
School 
Date 
Examiner 
Teacher ' s Judgement of 
Reading Abi lity 
Low Primer 
I~iddle .Prim_e_r __ _ 
Hi e;h Primer 
----
Low First 
r~ iddle ~i-T-:-s...-t ___ _ 
Hi ·h First 
-----
Low Second 
Hiddle Sec_o_n~d---
Hi h Second 
----
Low Third 
1iddle ThTi-r~d------
Hi h Third 
-----
-~lord- analysis ability inadequate Fourth or Above 
--ryrrors on easier words 
--Guesses at unknO\Yn words _rom 
context 
Iunores word errors and reads on 
--Poor enunciation on prompted words 
General Readin0 Iabits 
Head movements 
--Loses place easily 
--uses finder or pointer 
--Holds book too close 
--Frowns or shows signs of tenseness 
--E fort and attention low 
--Easily distracted 
.--Lacks ag - ressiveness in attac!r 
=c:n ... o rs ovr>rsion to reading 
Comprehension 
Good 
--Fair 
--Poor 
1. Adapted from pa~e 2 in the Durrell Analysis or ~' eadine 
Di.eoficnlty , D01ALD D. DURRELL , "lor ld Book Co. 
/).., 
I 
I 
I, 
I' 
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I. 
I As the infornal test was ~iven , the examiner checked 
the readinb errors for each child on a chec list o~ 
difficulties . An error committed only once was not checked , 
but any error which was repeated durin..; the readinG of the 
selections was checked on an individual check list of errors 
or each child . 
Inter-correlations could be made between the ratings 
6iven by the teachers as a measure o the reliability of 
informal tests . As a further indication of the reliability 
of informal tests of this type , comparisons between the 
results of standardized tests and teachers ' ratings were 
desired . renee , oral and silent standardized tests were 
~iven to the children . Table V shows the standardized 
tests used in this study . 
The standardized reading tests were given by the 
supervisor to all ch ldren during the month o~ ~ ay . T'l-le 
situation was a normal classroom situation as the children 
were far1iliar \lith t e examiner and were interested in 
takinc the tests . The &roup tests were eiven to the classes 
as a whole , whereas the oral tests were given individually 
outside of the classroom . The tests were rotated in the 
order in which they were given so that no one test had the 
advantase or disadvantace of beinc first or last . 
The tests were corrected by the supervisor and an 
assistant and were checked by the classroom teachers . No 
/3 
I 
____ JL _______ _ 
teacher saw the results o~ her tests , however , until 
all the testin..:; was completed , as a knowled...:;e of a 
pupil ' s test rat n....;s mi ·ht have affected a teacher ' s 
ratin6 o that ch ld . 
Table V 
Standardized ReadinJ Tests Used in This Study 
I 
·I 
I 
I 
----L-_ 
Grade 
I 
I 
I 
I 
II 
II 
II 
II 
II 
III 
III 
III 
III 
III 
Test 
Petropolitan Achievement 1 
-
3 
Gates Primary 1 
-
3 
Gray Oral Readin· Paragraphs 
Durrell Oral Reading Parae;raphs 
.etropolitan Achievement 1 
-
3 
Gates Primary 1 
-
3 
Durrell Sullivan Readin Capacity 
Gray Oral Readin~ Paragraphs 
Durrell Oral Reading Para.;raphs 
l!etropoli tan Achievement 1 
-
3 
Gates Silent Readin · Test 3 
-
8 
-Dtu•r ell Sulliv.:n Readin._; Capacity 
Gray Oral Reading Para6raphs 
Durrell Oral Reading Paragraphs 
H'orm 
. 
2 
A 
2 
3 
-
6 
A 
2 
3 
-
() 
It 
I' 
I 
I 
I 
I 
I 
I, 
I 
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Chapter III 
Presentation of data 
In order to estahlish the reliability of informal 
testin0 by means of basal readers, a comparison was made 
between the ratinos given by the three exruniners and the 
results of several standardized tests, both oral and silent . 
Tables VI to XI present the raw scores o . the ratints given 
by the room teachers , supervisor and assistant , and the 
results of the standardized tests which were given . These 
results are presented by grades , boys and irls being 
tabulated separately . These tables also ·ive the composite 
test score, an avera6e score derived ron the scores of the 
standardized tests . It was felt that a composite score, 
compiled from the results of several tests would be a more 
accurate measure of a child' abllity in reading, than a 
sincle test score. It s well to note , however , that this 
composite score represents a child ' s read n~ level in so far 
as can be jud0ed by his accomplishments in standardiz8d 
readine tests. This composite score is used as a measure 
with which to correlate the ratings given by the room teacher 
J supervisor and asR stant . 
I 
I 
I 
15' 
r II 
1[ 
I' 
I 
I 
I 
I 
I 
I 
/I 
II 
I 
I 
t= 
-
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In the tabulations for grade one , the scores are 
omitted in a few cases for t h e Durrell Oral test , as 
that particular test was not 6iven to one ~rade due to lack 
of time. 
As previously stated, 4.2 is the highest ratine 
~iven in the informal testing by t h e teachers. This 
represents a readin ability of fourth grade or higher . 
The informal test does not attempt to measure above the 
fourth crade reading level. 
" 
----
----
I~ 
I ,, 
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Table VI 
Raw Scores of Informal Tests and Standardized Tests 
Grade One Boys 
Age Room Super Assist ,qet. Gates Gray Durre ll Comp. 
Teach visor ant Ach. Pri. Oral Oral Score 
er 1-3 
1. 6-6 1.8 1.2 1.2 1.6 1.7 1.0 1.2 1.4 
2. 6-5 3.8 2.8 1.5 2.4 3.0 3.1 2.5 2.7 
3. 6-2 2.2 1.8 1.5 1.7 1.8 2.1 2.2 1.9 
4. 7-1 P1.2 1.2 1.2 1.5 1.7 1.0 1.2 1.4 
5. 6-5 1.5 1.2 1.2 1.3 1.4 1.4 1.0 1.2 
5. 8-5 2.2 1.8 1.5 1.7 1.8 1.8 2.2 1.9 
7. 6-1 11.2 1.2 1.2 1.!1 1.5 1.0 1.0 1.3 
8. 7-5 3.2 2.5 1.2 2.1 2.4 2.9 2.5 2.3 
9. 7-~ 1.8 1.!1 1.5 1.9 2.2 1.6 1.8 1.8 
10. 7-6 1.2 1.:1 1.2 1.4 -~.4 1.0 1.5 1.4: 
11. 7-1 1.8 1.5 1.2 1.7 1.!1 1.0 1.5 1.3 
12. 7-0 1.8 2.2 2.8 1.7 1.7 1.9 
---
1.7 
13. 6-9 3.2 3.5 4.2 2.8 3.1 3.7 
---
3.1 
14. '7-~ 1.0 1.0 1.0 1.0 1.0 1.0 
---
1.0 
15. 6-9 2.8 2.8 2.8 2.!1 2.6 2.6 
---
2.6 
16. 6-~ 3.2 3.2 3.5 2.8 2.9 4.2 
---
3.1 
17. 6-? 1.8 1.8 1.8 1.8 1.'7 1.0 
---
1.6 
18. 7-2 1.8 1.8 2.2 2.0 2.0 1.9 
---
1.9 
19. 6-E 1.8 2.2 2.2 2.0 2.0 1.9 
---
1.9 
20. 8-C 1.5 1.8 1.8 2.1 2.0 1.4 
---
1.7 
21. 8-C 1.8 2.5 2.5 2.1 2.1 2.6 
---
2.2 
22. 6-5 1.8 2 2 ~.5 1.6 2.0 2.6 
---
2.1 
23. 6-£ 3.2 3.2 3.2 2.7 2.6 3 . 4 
---
3.1 
24. 6-9 2.2 2.5 2.8 2.3 2 .3 2.6 
---
2.3 
25. '7-6 1.5 1.8 1.5 1.7 1.9 2.3 
--- 1.9 
26. 7-3 1.5 1.8 1.8 2.0 2.1 1.9 
---
1.9 
27. 7-3 1.8 1.5 1.2 2.4 2.2 1.6 1.5 1.9 
28. 7-3 1.8 1.5 1.2 2.1 2.1 1.0 1.!1 1.8 
29. 7-1 1.8 1.5 1.2 2.1 2.2 1.0 1.8 1.8 
30. 6-1 12.2 1.8 2.5 2.0 2.2 2.1 2.2 2.1 
31. 6-1 01.5 2.2 1.2 2.4 2.4 2.3 2.5 2.4 
32. 7-1 1.5 1.2 1.2 1.9 1.7 1.6 1.2 1.6 
33. 7-u 1.2 1.2 1.2 1.'7 1.8 1.0 1.5 1.5 
34. 6-8 1.8 2.5 1.8 2.2 2.4 3.'7 2.5 2.5 
35. 6-7 1.5 1.2 1.2 2.1 2.2 1.0 1.2 1.7 
36. 6-1 01.5 1.2 1.2 1.9 1.9 1.0 l.f5 1.6 
37. 6-1 11.5 1.8 1.2 1.8 1.9 1.6 1.5 1.7 
38. 7-0 1.2 1.0 1.2 1.2 1.5 1.0 1.0 1.2 
39. 7-9 1.5 1.2 1.2 1.7 1.7 1.0 1.2 1.5 
40. 6-1 P-1.2 2.8 2.2 2.1 2.4 1.8 2.2 2.1 
41. 6-1 P1.5 1.8 1.8 2.0 2.0 1.9 1.8 1.9 
I 
" 
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Table VII 
Raw Scores of Informal Tests and Standardized Tests 
II 
I 
I' 
II 
I 
1 
2 
3 
4 
5 
6 
-7 
8 
9 
10 
11 
12 
13 
I4 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
2'7 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38, 
39 
-t:t-" 
\ 
Age 
6-11 
6-8 
.6-10 
6-8 
8-3 
7-1 
6-5 
6-7 
7-6 
6-10 
.7-3 
7-9 
6-9 
6-8 
6-10 
7-0 
7-2 
'7-10 
7-1 
6-9 
6-n 
6-11 
6-8 
6-8 
6-6 
7-1 
8-0 
6-11 
6-10 
6-5 
6-10 
7-4 
7-8 
6-10 
6-9 
6-9 
7-1: 
7-1 
'7-0 
Room Super 
!reach visor 
er 
4.2 3.8 
2.8 2.2 
3.2 3.2 
2.5 1.5 
1.8 1.2 
1.8 1.5 
1.5 1.5 
1.8 1.5 
1.2 1.0 
4.2 3.2 
1.8 1.5 
2.2 2.5 
3.2 3.8 
2.8 3.2 
2.8 2.5 
2.2 2.8 
3.2 3.5 
1.8 1.8 
2.2 1.8 
1.8 2.2 
2.2 1.8 
1.5 1.5 
2.5 1.8 
1.5 1.5 
1.5 1.2 
1.8 1.5 
1.2 1.2 
1.5 1.2 
1--:8 -2-:2-
1.5 1.5 
1.8 2.5 
1.2 1:2-
1.2 1.0 
2.2 2.2 
1.5 1.2 
1.5 1.5 
2.2 2.5 
1.0 1.0 
1.5 1.5 
Grade One Girls 
Assist ~ .1et Gates Gray Durrell Comp. 
ant ch Pri. Oral Oral Score 
1-3 
2.5 2.2 2.9 2l.7 3.5 3.1 
-2.2 2.0 2.3 2.1 2.f5 2.2 
1.8 2.0 2.6 1.9 -2-.8 2.3 
1.5 1.5 1.7 1.9 1.8 1.7 
1.2 1.7 1.5 1.0 1.2 1.3 
1.5 1.8 1.6 1.0 1.5 1.5 
1.2 1.3 1.5 1.0 1.8 1.4 
1.2 1.9 1.6 1.0 1.8 1.6 
1.2 1.1 1.4 1.0 1.0 1.0 
2.8 2.6 2.8 3.4 3.5 3.1 
1.2 1.7 1.8 1.0 1.2 1.4 
2.8 2.4 2.6 2.8 2.2 2.5 
3.8 2.7 3.1 3.9 
---
3.2 
3.2 2.6 2.4 2.8 
---
2.6 
2.5 2.6 2.6 3.1 
---
2.8 
3.2 2.2 2.4 2.9 
---
2.5 
3.5 2.5 2.9 3.9 
---
3.1 
2.2 1.5 1.6 1.0 
---
1.4 
2.8 2.3 2.5 1.6 2.5 2.2 
2.8 2.4 2.7 1.4 2.5 2.2 
1.2 2.0 2.3 1.8 1.8 2.1 
1.2 2.0 2.0 1.0 1.5 1.6 
1.5 2.5 2.7 1.8 2.5 2.4 
1.2 2.0 1.9 1.0 1.8 1.7 
1.2 1.5 1.9 1.0 1.5 1.5 
2.5 2.2 2.3 2.1 2.2 2.2 
1.2 1.9 1.6 1.0 1.0 1.4 
1.2 2.4 2.4 2.4 1.8 2.3 1---1.8 2.1 2. 3 2.4 2.2 2.3 
1.2 1.7 1.8 1.0 1.2 1.4 
2.2 2.1 2.0 2. 3 2.5 2.2 
- 1.2 1.7 1.8 1.0 1.2 1.4 
1.0 1.1 1.4 1.0 1.0 1.0 
2.2 2.5 2.8 2.3 2.5 2.5 
1.2 1.8 1.8 1.0 1.2 1.5 
1.2 1.9 2.0 1.0 1.2 1.5 
2.8 2.5 2.6 2.6 2.6 2.5 
1.0 1.0 1.4 1.0 1.0 1.0 
1.5 1.9 1.7 1.0 1.0 1.4 
11 
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Table VIII 
Raw Scores of Informal Tests and Standardized Tests 
Grade Two Boys 
Age Room Super· Assist ~et. Gates Durrel Gray Durrell Comp 
I Teach- visor ant Ach. Pri. Sulli- Oral Oral Score 
I er 1-3 van 
1. 9-6 1.8 1.5 1.2 2.3 2.3 3.5 2.1 2.2 2.5 
2. 7-9 2.8 2.8 2.5 2.5 3.2 2.6 3.7 2.8 2.9 
I 
3. 7 .. 8 4.2 3.8 4.2 3.4 3.5 3.7 3.6 3.8 3.6 
4. 8-6 2.8 1.8 1.8 2.7 3.0 2.5 2.6 3.2 2.9 
5. 8-4 4.2 4.2 4.2 3.8 3.5 4.9 7.0 4.2 4.8 
6. 7-8 2.8 1.8 2.8 1.9 2.6 2.1 3.4 2.5 2.5 
7. 8-3 1.8 1.5 2.2 1.8 1.8 2.4 1.9 1.8 1.9 
I 8. 7-ll 2.8 2.2 3.8 2.9 3.2 2.7 2.8 2.8 2.9 
9. ?-lC 4.2 3.8 4.2 3.5 3.5 3.7 4.7 I 4.2 3.9 
10. 8-0 2.2 2.5 2.5 2.6 2.7 2.3 3.5 I 2.8 2.8 
11. 8-1 3.8 3.2 4.2 3.3 3.5 2.9 3.9 3.2 3.4. 
12. 7-7 3.8 3.5 3.8 2.8 3.4 2.7 4.0 3.2 3.2 
13. 7-2 3.8 3.5 3.8 3.3 3.3 3.3 3.6 3.5 3.4 
114. 8-0 4.2 4.2 4.2 3.8 3.2 4.7 5.7 3.5 4.2 
15. 8-3 3.8 5.8 3.8 2.9 3.4 2.8 3.4 3.2 3.1 
16. 9-3 2.8 2.2 2.8 2.3 2.9 2.5 2.8 3.2 2.7 
11 '7. 8-8 2.5 1.5 2.5 2.4. 2.4 2.5 2.1 1.8 2.2 18. 8-7 1.8 1.5 1.5 2.3 2.2 2.1 1.0 1.5 1.8 
19. 8-0 2.5 1.8 2.2 2.4: 2.2 2.4 1.0 1.5 1.9 
20. 7-9 3.2 2.8 2.5 2.6 2.9 2.2 2.8 3.2 . 2.'7 
21. 8-3 2.5 1.8 2.2 2.4 2.3 2.5 1.0 1.8 2.1 
22. 9-0 2.5 1.8 1.5 2.4 2.5 3.5 1.0 1.8 2.2 
123. 9-5 3.2 2.8 2.8 2.5 2.9 2.5 2.4 2.8 2.6 
124. 8-0 3.8 3.8 3.5 2.8 3.5 2.5 3.6 3.b 3.2 
25. 9-0 2.2 1.8 1.5 2.4 2.5 3.1 1.6 1.5 2.2 
26. 7-3 2.8 1.8 1.8 2.3 2.6 2.1 2.4 1.8 2.2 
27. 8-11 2.5 2.8 2.2 2.5 2.5 2.3 2.3 2.5 2.4 
28. 9-4 1.2 1.2 1 . 2 '1 .4 1.5 1.5 1.0 1.0 1.3 
29. 7-11 3.8 3.8 4.2 3.4 3.2 3.2 4.0 3.5 3.5 
30. '7-8 2.2 1.8 1.8 1.8 2.4 3.4 1.8 1.5 2.1 
31. '7-10 2.5 2.5 1.8 2.8 3.0 2.7 2.8 2.5 2.8 
32. 7-5 2.8 2.8 2.8 2.'7 3.3 2.7 3.1 3.2 2.9 
33. 8-2 2 . 8 2 . f 2 . 2 2 . 6 2 .6 2. 6· 2 . 6 2 . 8 2. 6 
-1\-------
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Table IX 
Raw Scores of Inforrr1al Tests and Standardized Tests 
Grade Two Girls 
Age Room Super Assist t-Met. Gates Durrell Gray Durrell Comp. 
I 
Teach visor e.nt Ach. Prim. Sulli- Oral Oral Score 
er 1-3 van 
I 
1. 7-5 4.2 4.2 3.8 3.9 3.4 2.9 4.7 4.2 3.8 
2. 7-lJ 3.5 3.5 3.5 3.0 3.5 3.0 3.9- 3.8 3.4 
3. 8-4 2.8 2.2 2.8 2.6 2.7 2.3 2.3 --2.3 2.4 
4. 7-4 2.5 2.8 1.8 2.5 2.8 2.2 -z-.6 2.8 2.6 
5. 7-10 4.2 4.2 4.2 3.8 3.5 4.3 5.4 4.2 4.3 
' 6. 7-8 2.5 2.5 2.2 2.8 3.2 2.6 2.3 3.2 2.8 
7. 8-8 2.2 1.8 2.5 2.7 2.9 2.3 1.0 2.2 2.2 
8. 7-7 4.2 3.8 4.2 3.2 3.4 3.3 5.1 4.2 3.9 
9. 1 7-5 3.2 2.2 2.8 2.8 3.4 2.3 3.4 3.2 3.1 
\10. 7-9 4.2 4.2 4.2 3.8 3.2 4.1 5.4 4.2 4.2 
11. 8-9 2.5 2.5 2.5 2.7 2.5 2.5 2.8 2.8 2.7 
12. 8-0 3.8 3.8 4.2 3.5 3.5 3.3 3.7 3.5 3.5 
13. 7-4 4.2 3.2 4.2 3.1 3.3 3.5 5.1 3.5 3.7 
14. 7-10 4.2 3.8 4.2 3.1 3.4 3.4 5.2 3.8 3.8 
15. 7-7 3.8 3.2 3.8 3.4 3.3 3.2 4.7 3.5 3.6 
16. 7-7 4.2 4.2 4.2 3.8 3.5 4.6 4.9 4.8 4.3 
17. 9-11 3.5 3.2 3.5 2.6 3.2 2.2 3.7 3.2 2.9 
18. 17-2 3.5 3.5 3.8 3.2 3.4 3.0 3.2 3.5 3.3 
19. 9-11 2.2 2.2 2.5 2.6 2.7 2.3 2.8 2.5 2.6 
20. 7-6 2.8 2.8 3.8 2.5 3.1 2.5 3.6 3.5 3.1 
21. 7-4 2.5 2.5 2.5 2.7 2.5 2.4 3.4 2.8 2.8 
22. 7-10 2.8 2.2 3.5 2.4 2.4 2.4 3.2 2.8 2.6 
23. 7-8 3.8 3.5 3.8 3.5 3.3 3.1 3.6 -4-.-2- 3.6 
124. 9-3 4.2 4.2 3.5 3.8 3.4 3.8 4.---g- 3.8 3._~ 
25. 7-6 2.2 2.2 1.8 2.3 2.5 2.6 1.4 2.5 2.3 
26. 7-6 3.8 3.8 3.8 3.0 3.5 3.5 3.7 3.5 3.4 
27. 7-7 3.8 3.8 3.8 2.9 3.4 2.7 3.9 3.5 3.3 
29. 8-2 3.2 3.2 2.8 2.8 3.1 2.4 2.6 3.2 2.8 
29. 8-4 3.8 3 .8 3.8 i 2.8 3.3 3.1 3.8 3.8 3.4 
30. 7-10 2.8 2.5 1.8 2.7 2.7 2.8 3.1 3.2 2.9 
31. 7-6 2.5 2.5 1.8 2.5 2.5 1.5 1.8 2.2 2.1 
32. 8-3 4-r 1- 4.2 4.2 3.9 3.5 4.4 5.1 4.2 4.3 
33. 7-7 1.8 1.8 1.2 1.7 1.9 2.3 1.0 1.5 1.7 
34. 8-6 2.8 2.8 1.5 2.5 2.9 2.2 2.6 2.8 2.6 
I 35. 7-8 3.5 2.8 2.5 2.6 3.4 3.1 2.6 2.8 2.9 
36. 7-10 3.8 3.5 3.5 2.7 3.5 2 . 6 3 . 7 3 . 5 3.2 
137. 7-11 3.5 3.2 2.5 2.7 3.2 2.8 3.6 2.5 2.9 38. 7-6 4.2 3.8 3.8 3.5 3.4 4.0 3.9 3.5 3.7 
39. 7 -9 2.8 1.8 1.5 2.1 2.2 2.6 1.0 1.8 1.9 
f40. 8-0 3.5 3.5 2.8 3.0 3.3 3.1 3.7 3.5 3.3 
lr- - -- - [----- -- - --- - -- -- - - --= 
I II 
.-
Grade Three :Bovs Zl Table X 
Raw Scores of Informal Tests and Standardized Tests 
+--
-
I Age Room Super- Assist - Met, Gates Durrel .. Gray Durrell Comp. 
I I Teach- visor ant Ach , 3-8 Sulli- Oral Oral Score er 1-3 van 
I 
1. 10-4 3.8 4.2 4.2 3.9 4.3 4.7 4.7 3.5 4.2 
2. 9-4 3.8 4.2 4.2 3.9 4.0 4.6 5.1 4.2 4.4 
3, 9-11 3.8 4.2 3.5 3.3 3.9 4.1 4.9 3.5 3.9 
4. 11-1 1.5 1.2 1.5 1.7 3.1 3.7 1.4 1.2 2.4 
5. 9-1 4.2 4.2 4.2 4.3 4.4 5.3 5.'7 4.2 4.8 
6 10-11 3.2 3.2 2.5 2.8 3.1 3.2 3.4 2.8 3.1 
7. 9-1 3.5 2.2 2.2 2.7 3.0 2.7 3.1 2.8 2.8 
8, 8-ll 4.2 4.2 4.2 4.1 5.0 4.2 5.4 4.8 4.7 
9. 9-1 3.8 3.8 3.8 3.2 3.3 3.5 3.7 3._§_ 3.4 
10. 9-2 3.8 3.8 3.8 3.5 4.5 4.2 4.9 3.8 4.2 
11. 8-6 3.5 3.2 2.5 3.1 3.1 3.7 2.9 2.8 3.1 
12. 10-9 3.5 2.8 3.5 2.7 3.2 2.9 3.1 3.2 3.1 
13. 9-0 4.2 3.8 4.2 3.6 3.8 4.0 - ~:-7 4.2 4.1 
14. 11-9 3.2 2.8 3.2 1.9 3.1 2 .8 3.2 3.2 2.8 
15. 9-1 3.8 3.8 3.8 2.8 3.2 3.4 3.1 3.5 3.2 
16. 10-7 3.5 2.5 3.2 3.2 3.2 3.1 3.1 3.2 3.2 
I 1 '7 t 10-1 3.5 3.2 3.8 2.8 3.1 2.4 3.1 2.8 2.8 
I 
18. 9-0 3.8 3.5 3.8 3.0 3.5 3.3 3.4 3.5 3.3 
19. 8-6 4.2 3.8 4.2 4.0 4.9 4.3 4.7 4.5 4.5 
20. 9-lC 3.5 3.2 3.8 3.2 3.3 3.2 2.8 3.2 3.1 121, 9-1C 3.8 3.5 3.5 3.1 3.5 3.1 2.9 3.5 3.2 I 22. 9-1 4.2 3.8 4.2 4.1 3.7 4.5 3.6 3.8 3.9 
2 3, 9-1C 4.2 3.5 3.8 3.3 3.8 4.0 4.2 3.5 3.8 
24. 9-9 4.2 4.2 4.2 3.5 4.2 4.6 6.7 4.5 4.7 
I 
25. 13-8 3.5 3.5 3.5 2.4 3.4 2.8 3.1 3.2 3.2 
26. 10-7 4.2 3.2 3.8 3.1 3.7 3.5 4 .2 3.5 3.6 
27. 11-5 3.5 2.5 3.8 3.0 3.1 3.0 2 .6 2.8 2.9 
28. 8-9 3.5 3.2 3.8 3.3 3.3 4.0 2.6 3.2 3.3 
I 
29 . 9-8 2.2 2.5 1.8 3.1 3.1 3.0 2.8 2.b 2.9 
30. 9-lC 2.2 2.8 2.8 2.7 3.1 2.4 2.3 2.5 2.6 
31. 8-6 4.2 4.2 4.2 4.3 6.2 5.3 8.0 5.5 5.9 
I 32. 8-8 4.2 3.5 3.5 3.6 3.E 3.5 4.2 3.8 3.7 33. 8-1 1.5 1.5 1.5 2.3 3.0 2.4 1.6 l.b 2.5 
34. 11-1 1.8 3.2 3.5 2.9 3.0 2.7 3.4 3.2 3.1 
I 
35 8-9 3.8 3.5 3.5 3.1 3.5 3.3 4.0 3.5 3.5 
36. 8-5 3.8 3.5 4.2 3.4 3.6 3.6 3.9 3.5 3.6 
37 9-5 3.5 3.5 4.2 3.0 3.5 3.9 4.4 3.2 3.6 
3~ 8-9 4.2 4.2 4.2 4.0 6.9 5.7 5.1 4.8 5.3 
I 39 9-3 
2.5 2.2 2.5 2.4 3.4 2.6 1.9 2.5 2.6 
40. 12-3 2.2 2.2 2.8 2.7 3.1 2.5 1.9 2.2 2.5 
41. 8-lC 4.2 4.2 4.2 3.8 4.2 4.0 4.7 ~-8 4.1 
42. 9-3 2.2 1.5 1.5 2.2 3.3 2.2 1.0 - 1.5 1.9 
I 
43 8-8 4.2 4.2 4.2 4.3 5.6 5.7 5.0 5.5 5.2 
44. 8-4 4.2 3.8 3.5 3.8 4.1 3.7 4.2 4.5 4.1 
45 .11-1 4.2 3.8 3.5 3.2 4.1 3.8 4.2 3.8 3.8 
46. 9-lC 3.5 2.8 2.8 2.7 3.2 3.0 3.7 3.5 3.2 
47. 9-3 3.8 3.5 3.2 3.1 3.2 3.1 3.2 3.2 3.2 
48. 8-4 3.8 3.2 3.2 3.4 3.3 3.3 3.4 3.2 3.3 
49 8-8 4.2 3.5 3.8 2.8 3.3 3.6 3.5 3.5 3.3 
50 • 9-0 4.2 3.8 4.2 4.0 4.7 4.9 4.2 4.5 4.5 
• I=5:J;c 
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Table XI 
Ra·,v Sco1•es of Informal •rests and Standardized Tests 
Grade Three Girls 
Age Room Super As ist - Met. Gates Durrell Gray Durrell Comp. 
Teach visor ant Ach. 3-8 Sulli- Oral Oral ScorE 
er 1-3 van 
1. 8-7 3.f5 3.8 3.5 3.4 3.3 4.2 3.7 3.5 3.6 
2 8-7 4.2 4.2 4.2 3.6 6.2 5.3 5.2 4.2 5.1 
3 9-7 3.5 3.2 3.8 3.1 3.5 3.4 4.0 3.2 3.4 
4 9-1 3.5 3.2 3.5 4.2 5.3 4.6 3.6 3.2 4.2 
5 8-10 3.5 3.2 3.5 3.2 3.4 3.5 3.6 3.2 3.4 
6 9-7 3.5 2.8 2.5 2.9 3.1 3.9 3.6 3.2 3.3 
7. 9-5 4.2 4.2 4.2 4.2 6.1 6.5 6.7 5.2 5.7 
8. 9-3 3.8 3.8 3.8 3.0 3.7 3 .5 3.7 3.8 3.5 
9. 8-5 4.2 4.2 3.8 4.3 4 .5 4.6 4.9 4.5 4.5 
10. 8-3 3.8 4.2 3 .8 3.9 4.1 4.6 4.9 3.8 4.2 
11 . 8-11 3.8 3.8 3.8 3 .3 3.8 3.8 4.2 4.5 3.9 
12. 8-11 4.2 4.2 4.2 4 .1 4.7 4.9 4.5 4.8 4.6 
13. 9-3 4.2 3.5 3.8 3 .2 3.8 3.8 3.4 3.5 3.5 
14 . 8-4 3.5 3.2 3.8 3.0 3.2 3.4 3.7 3.2 3.3 
15. 10-9 3.8 3.2 3.8 3.1 3.3 3.2 3.5 3.5 3.2 
16 . 10-10 3.8 3.5 3.8 3.2 3.4 3.4 2.9 3.5 3.3 
17 11-10 3.8 2.5 3.5 3.1 3 .3 2.8 3.2 3.2 3.1 
18. 8-11 4.2 4.2 3.8 3.9 4.3 5.5 8.0 4.8 5.1 
19. 9-7 4.2 4.2 4.2 4.6 4.4 5.4 5.7 4.5 4.9 
I 20 . 11-1 3.5 3 .2 3.5 3.2 3.3 3.0 2.1 3.2 3.1 21 . 9.1 4.2 4.2 4.2 3.5 4.4 5.0 4.7 5.5 4.6 
22 . 12-5 3.8 3.5 3.8 3.3 3.6 3.2 3.4 2.8 3 .3 
23 . 10-2 4.2 3.8 4.2 3.6 4.0 4.0 3.9 ~--~8 3.9 
24 . 9-9 3.2 2.5 3 .5 2.9 3.1 2.6 2.3 2.8 2.7 
25 . 10-6 3 .8 3.8 3.8 3.5 3.6 3.8 4.4 3.8 3.8 
26 . 10-5 4.2 3.8 4.2 3.4 3.7 4.1 4.5 4.2 3.9 
27 . 8-7 4.2 3.8 4.2 3.6 3.9 3.6 5.2 3.5 3.9 
28 . B-3 4.2 4.2 4.2 4.5 6.8 4.8 5.1 4.8 5.2 
29 . 8-10 4.2 4.2 3.8 3.7 4.1 4.5 5 . 4 4 .2 4.5 
30 . 9-2 4.2 4.2 4 . 2 3.7 5.2 4.8 5.2 4.8 4.7 
31 . 8-9 4.2- f----4 .2 4.2 ·- -~C)- - 5.4 6.1 7.7 6.b 6.0 
I 32 . 9-6 4.2 4.2 3.8 3 .3 4.1 3.8 4.b _Q .b 4.2 33 . 9.1 4.2 4.2 4.2 3.9 6.0 4.6 4.2 4.5 4.6 
34 . 8-10 2.8 2.8 1.8 2.8 3.1 2.5 2.4 3.2 2.8 
35 . 9-3 4.2 3.8 3.5 4.0 4.5 4.6 4.7 3.!J 4.3 
36 . 10-4 4.2 3.8 3.5 3.1 4.1 3.8 3.6 _4.~ 3.8 
37 . 8-5 4.2 3.8 4.2 3.7 3 .7 3.3 4.0 3.8 3.7 
38 . 8-7 4.2 3.8 3.8 3.9 5.3 5.1 511 4.2 4.7 
39 . 8-5 4.2 4.2 3.8 4.2 7.'7 5.2 5.2 4.5 5.4 
40. 9-1 4.2 3.f5 3.5 3.3 3.8 3.3 3.7 3.5 3.5 
41. 8-10 3 •. 5 3.2 3.2 2.8 3.1 2.7 2.6 2.5 2.7 
42. 8-9 3.8 3.5 3.5 3.3 3.7 2.4 3.6 3.5 3.3 
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Table XI I 
Correlations of Teacher Rat i ngs 
Gr ade One I Grade Two Trade ThreE 
I 
I 
I 
I 
II 
I 
I 
~R_o_o_m __ t_e_a_c_h __ e_r _s __ a_n_d __ a_s_s_i_s_t __ an __ t __ r-_·_6_2_±_._o_5 __ 1-__ ·_8_8_±_._o_2 __ ~_·7 __ 9_±_._o_3 ___ 
1 
I 
Room teachers and supervi sor . 82 :!..02 • 9o -:t. o1 I 
Supervisar and assistant . 82±. 02 . 83±.02 • 82 :!". o2 
L...--- --~-__...!.__ _ _!____1,1 
The correlations between the ratin~s 0 ven by t he 
room teachers , supervisor and assistant are shown in 
Table XII . The correlations run hi0}H'lr in ..;rade two , the 
hit,;hest bein...:; . 90 between room teacher and supervisor . The 
lowest correlation in . 62 in grade one , a correlation of 
the scores of the room teacher and assistant . Because of 
the roupin~ of the scores at the 4 . 2 lAvel in grade three 
it mi6ht be supposed that the corr e l ations would be hi~her 
in this ~rade , but this did not prove to be so . 
I 
I 
- -
The means and standard deviations for the ratings 
of the room teachers, supervisor and assistant are 
presented in Table XII I. 
Tabl e XIII 
!eans and Standard Deviations of the 
Ratings Given by the Three Examiners 
Grade One Grade Two Grade Thr ee 
r~ean s. D. Mean s . D. Mean ('; I,). D. 
Room teachers 1.91 . 65 3 .1 .71 3 . 6 . 59 
Supervisor 1.86 .67 2.85 .77 3.5 ;> . o 
Assistant 1 .7 8 .71 2.9 . 88 3.7 . 56 
-----·~-=~~-=~=-~-~==~====~~====~~~-==-=======~=~==~~~.~== 
Table XIV 
Frequency Ta . le Showing Ratings Given by 
Room Teachers, Supervi sor,and Assistant 
Grade One 
Ratin_;s Room teachers Supervisor Assistant 
4.2 2 1 
3.8 1 2 1 
3.5 2 2 
3.2 7 5 3 
2.8 4 4 8 
2.5 1 8 6 
2.2 10 8 7 
1.8 22 14 7 
1.5 21 17 10 
1.2 10 15 32 
1.0 2 5 3 
Totals 80 80 80 
-~edian 1.9 1.9 1.6 
He an 1.9 . 1.9 1.8 
--·-
Table XIV presents the frequency grouping of the 
ratings given by the room teachers, supervisor and assistant 
I 
There is a similarity between the ratings c;iven by the 
room teachers and the supervisor. 
It 
I. 
I 
Tab l e XV 
Frequency Table Showint the Ratin9 s Given 
by Roorn Teachers , Supervisor and Assistant 
Grade Two 
Ratin~s Room Teachers Supervisor Assistant 
4.2 14 8 13 
3 . 8 12 11 14 
3 . 5 7 7 6 
3 . 2 4 6 
2 . 8 13 11 7 
2 . 5 11 8 11 
2.2 7 6 7 
1 . 8 4 11 7 
1.5 4 5 
1.2 1 1 3 
1.0 0 0 0 
Totals 73 73 73 
~edian 2 . 9 3 . 1 2 . 9 
I,~ean 3 . 1 2 . 9 2 . 9 
Table X:V shows the f'requency c:rouping of ratin...;s ..;iven 
by the roorr1 teachers , supervisor and assistant f'or Grade 
two. There is a marked a0reement in all three groupings . 
The supervisor ' s ratinQs are lower than the room teachers ' 
and assistant ' s ratines , showin fewer ratinGs at the 3.8-
4 . ~ level and more below the 2 . 2 level. 
--- :--:--:::----::-:==-====~=-==-====--
Table XVI 
Frequency Table Showing Ratings Given y 
Room Teachers, Supervisor, and Assistant 
Grade Three 
Ratings Room Teachers Supervisor Assistant 
4.2 40 25 28 
3.8 21 20 27 
3.5 19 15 20 
3.2 4 16 5 
2.8 1 6 3 
2.5 1 5 4 
2.2 4 3 1 
1.8 1 2 
1.5 2 2 3 
1.2 1 
1.0 
Totals 93 93 93 
r·~ edian 4.1 3.6 3.9 
r:ean 3.7 3.5 3.6 
In Table XVI the ratings are eiven for grad~ three, 
shovrin " a ~requency grouping of the scores given by the 
room teachers, supervisor and assistant. Here, ' the room 
teachers' ratin~s are definately hibher at the 4.2 level, 
showin 40 children at fourth grade level or above, consider-
ably more than either supervisor or assistant. 
The frequency •roupint,.; shown in Tables XIV , XV , 
and XVI is presented in Graph form in Graph I , Graph II 
and Graph III • The createst variation seems to be in 
Graph I which shows the distribution of scores for grade 
one . 
t<~requency poly6on showin~ the d i s tri bution of 
ratings 0iven by the roo~ teachers , supervisor and assistant 
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Since the purpose of this study was to discover the 
reliability of a type of informal testing by teachers, 
correlations were made between teachers' ratings and a 
composite score derived from the several standardized test 
scores. These correlations are given in Table XVII • 
Table XVII 
Correlations between the Infor.nal Test RatinGs I 
and the Compos ite Test Scores Derived from Standardized Tests 
Grade One Grade Two Grade Three 
Composite test score .82 +.o2 .90 ±.01 .78 +.o3 
and room teachers' 
ratint,s 
Composite test score 
and supervisor's 
.90 + .01 .90 ± .01 .88 ± .015 
ratine:;s 
Composite test .78 + .03 .65!.05 + score .74 _.03 
and ass stant's 
ratings 
In grade three, the hi~hest rating given was at the 4.2 
lP-vel. A few of the compos te test scores ran hi0 her because 
of the ~reater ran~e. of scores in the standardized tests. The 
composite test scores above 4.2 were all grouped at the 4.2 
level for t1:e purpose of the correlation as 4.2 in the infor- 1 
mal test 1neant ourth ~rade or hi~her . This m tSht have cause~ 
the correlations to be hit:;her in 6rades three, but they did 
not prove to be so. 
J3 !j 
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In the orie,;inal data of raw scores shown in Tables VI 
to XI there is a tendency of room teachers to rate higher 
than the composite test s core gives as the readin6 level 
of the child. This is substantiated by Table XVIII which 
shov;rs a comparison bet een the ratinc;s t:,iven by the room 
teachers and the composite score. In 16 .lJ~ of the cases 
the room teachers ' ratings are lower than the composite 
score, they arA equal in 35 ~ of the cases 1 and hisher 
in 48~ of the cases . This may be due in part to the fact 
that the child was reading under the most familiar natural 
conditions when reading to his own teacher, and probably 
in the most favo1•able set up for showing the best of his 
ability. I t miott be due also , to the f~ct that the room 
teacher has a proclivity to rate her own children hieher. 
Other reasons for the conposite test scores being 
lower than the teachers ' judgements , may be that the chll-
dren were unfamiliar with takint:; tests and consequently did 
not do so well as with the more familiar materials ; that 
the time element affected the scores in some cases ; and that 
the standardized tests were given first and the informal 
tests later when the children had profited in reading 
from classroom instruction and the taking of the other test 
In a few cases the composite test score is considerably 
higher than the teachers ' ratine;s . This is sometimes true 
in the case of a poor oral readAr whqse comprehension is 
I 
=+L ___ _ 
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good. In other instances, however, ( see children 4 and 3~ 
in Table XI) the score on the Gates Intermediate Test is 
necessarily hi0h because the test does not score helow 2.8, 
and the elenent of 'Uessint?; .:.n the Durrell Sullivan test 
brout,;ht the scores hi .... her than the other tests would indicate 
as beinQ the actual reading of the child. 
Table XVIII 
Comparison between Ratin~s GivP.n y Roan Teachers 
and the Composite Test Score 
No. of Cases Grade One Grade Two Grade Three rrf of ; "J 
with- Cases 
Grade teachers' 
ratinus lower 24 4 9 16.1% 
Grade teachers' 
ratin.::;s the 
same 21 31 34 35('1 I 
Grade teachers' 
ratin 0 s .3 
hit,;l::..er 2'7 21 34 33;' 
Grade teachers' 
ratine::s .6 
hi0her 4 8 11 9~ 
Grade teac:wrs' 
ratinc:;s .9 
hit)ler 4 8 3 6f, 
Grade teachers' 
ratines .12 
hi0 her 2 9c;:" • / ? 
Roan teachers' ratings lower than composite score in 16.1,"' 
Room teachers' ratincs equal to composite score in 35f, 
Room teachers ' ratine;;s hi~her than composite score in 48.9% 
d 
I 
3t 
II 
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Table XIX 
Comparison between Roon Teachers ' Ratings and 
Composite Test Scores 
Teachers ' ratin"" is 
hit,her same lower 
Then composite score is 
-
above t;rade level 9 10 14 
at c;rade level 2 4 4 
be lOV/ grade level 11 18 8 
above grade level 23 8 1 
at 0 rade level 5 5 6 
below e:;rade level 12 10 3 
above grade level 0 27 5 
at brade level 9 3 0 
below crade level 37 7 5 
I 
Grade 
One 
rtrade 
Two 
Grade 
Three 
To see whether the room teachers were likely to grade 
pupils with readint,; ability below grade level hi0ller, and 
tLose with ability above grade level lower , thus bringing 
them all more nearly to a class averaGe , Table XIX was 
made . This shows a slic:;bt tendency accordin0 to this study 
for tle room teachers to rate slower pupils hiGher, and 
the better pupils lower in c;rade one, no sit;nificant 
difference in grade two , and a marked indication to grade 
lower pupils hi~her in ~rade three . 
--4-~-
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Duri nc the informal testinc , to discover the reliabil-
ity of the use of a diaenostic check list of errors , each 
teacher checked the errors which the child made as he read . 
The check list of errors given in Chapter One was used for 
this purpose . Tables XX to XXII eive the errors made and 
show the number of examiners who checkec1 each particular' 
error in gr ades one , two and three . 
There is indicated a wide disaGreement among the 
examiners as to the errors which individual children 
manifest when they are reading . Perhaps this is to be 
expected when one realizeB that the errors were checked 
during only one reading period , and that the subjective 
element is so great that an error to one teacher micht not 
even be considered as such to another . Then , too , some 
errors such as losing one ' s place , and inattentiveness 
would not be apparent at all with the conditions under 
which the in ormal test was given . 
~~~~======~============~-~-~-~-----------------~==== 
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Table XX 
Number of Errors Checked by One 
Two or Three F.xaminers 
Grade One I Boys Girls Total 
1 3: 3 1 2 3 1 2 3 
l.Word bi word r eading 16 8 1 14 5 3 30 13 4 
2.Tnadequate phrasing 15 6 0 16 4 0 31 10 0 
3.Incorrect phrasing 6 0 0 6 1 0 12 1 0 
,I 4.Strained hit~h-pitched voice 0 0 0 1 0 0 1 0 0 
1
' · 5 .I,r.onotonous tone 4 3 0 2 0 0 6 3 0 
i; 6. Volume too loud 4 1 0 2 1 0 6 2 G 
?.Volume too sort 6 2 0 2 0 0 e 2 0 
!, B.Poor enunciation in 2 2 0 2 1 0 4 3 0 
! all reading 
~~ 9.Poor - enunciation in 3 0 0 1 1 0 4 1 0 
difficult words 
~O.Ignores punctuation 3 0 0 3 2 0 6 2 0 
' ~l.Habitual repetition of words 3 1 0 1 1 0 4 2 0 
I 2.Eab~tual addition of words 2 0 0 2 0 0 _1 0 0 
1r.Omits words 4 4 1 4 2 1 e 6 3 
4.Marked insecurity evident 10 4 1 7 2 2 17 6 3 
5.Low sight vocabulary 13 8 1 16 6 ~ 29 14 4 
6.Word-analysis inadequate 17 8 1 15 7 1 31:: 15 2 ~?.Errors on eas~er words 9 2 0 16 4 0 2t 6 0 
p.8.G-uesses at unlmown words 5 2 0 11 2 0 16 4 0 
from context 
l9.Ignores word errors and 7 0 0 9 4 0 16 4 0 
reads on 
~O.Poor enunciation of 6 0 0 l 0 0 7 0 0 
prompted words 
l.Eead movements 4 3 0 2 1 0 6 4 0 
22.Loses place easily 4 0 0 1 0 0 _!) 0 0 
123. Uses fint:.er or pointer 15 7 2 18 8 1 33 15 3 
124.Holds book too close 5 0 0 8 1 0 1~ 1 0 
~5.Frowns Dr shows s~gns 2 0 0 2 0 0 4 0 0 
\ of tenseness 
g6.F.~~ort and attention low 2 0 0 4 0 0 e 0 0 
27.Eas!lv distracte d 4 1 0 7 1 a 11 2 0 
28.Eacks a ggressiveness in 7 2 1 6 1 1 13 3 2 
attack 
29.Shows aversion to reading 0 0 0 0 0 c a 00 0 
178 64 81 80 55 12 ~5e ~19 21 
I 
r I 
I 
--~-~ - ~ 
- ----
-
-- ----=---
--=--===-
-
--I+ 
Table XXI 
Number of Errors Checked b1 One 2 Two or Three 
I Examiners I I Grade Two I 
' Boys Girls Total 
1 2 3 1 2 3 ~ 2 3 
l.Word by word reading 15 4 1 4 1 1 19 5 2 
2.Inadeguate Ehrasinc 23 12 2 11 1 0 34 13 2 
3.Incorrect phrasing 3 0 0 1 0 0 4 0 0 
4.Strained high-pitched voice 0 0 0 0 0 0 0 0 0 
5.Monotonous tone 6 2 0 2 0 0 8 2 0 
6.Volume too loud 3 1 0 6 0 0 9 1 0 
7.Volume too soft 6 1 0 5 1 0 11 2 0 
8.Poor enunciation dm 3 1 0 2 0 0 5 1 0 
all reading 
9.Poor enunciation in 0 0 0 0 0 0 0 0 0 
difficult words 
lO.Ignores punctuation 5 0 0 4 0 0 9 0 0 
ll.Haoituai repetition of woras 6 . r - 0 2 0 0 8 1 0 
12.Hab1tual addition of words 0 0 0 0 0 0 0 0 0 
13.0m1ts words 7 1 0 4 1 0 11 2 0 
14 . ~rarked insecurity evident 9 3 0 3 1 1 12 4 1 
15.Low si6ht vocabulary 16 9 2 3 1 1 19 10 3 
116 .v.rord-analysis inadequate 18 8 1 10 6 1 28 14 2 
17.Errors on easier words 21 10 4 1'7 6 3 38 16 7 
18.Guesses at unknown words 9 1 1 11 3 1 20 4 2 
from context 
19.Ignores word errors and 14 2 0 17 5 1 31 7 1 
reads on I 
20.Poor enunciation of 1 1 0 0 2 0 0 3 0 0 
prompted words 
2l.Eeaa movements 8 3 0 7 0 0 15 3 0 
22.Loses puace easily 3 0 0 0 0 0 3 0 0 
23.Uses finger or pointer 3 1 0 2 1 0 5 2 0 
24.Rolds book too close 7 0 0 8 2 m 15 2 1 
25. ? rowns or shows signs o r 7 2 1 3 1 0 10 3 1 
tenseness 
26.Effort and attention low 6 0 0 3 0 0 9 0 0 
27. F.asily distracted 1 0 0 4 0 0 5 0 0 
28.~acks agcressiveness in attac ~ -7 - 1 0 1 0 0 8 1 0 
\ 29. Shows aversion to r~adin_g ___ 0 .Q_ 0 r- .Q r---0 0 0 0 0 
~07 63 T2- 132 30 1:0-~9 93 22 
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j Number of Errol'S Checked bz One 1 Two or Three Examiners 
I Grade Three 
Boys Girls Total 
1 2 3 1 2 3 1 2 3 
l.Word by word reading 5 0 0 1 0 0 6 0 0 
2.Inadequate phrasing 21 10 3 8 1 0 29 11 3 
3.Incorrect ~hrasing 4 0 0 0 0 0 4 0 0 
I 
4.Strained high-~itched voice 0 0 0 1 0 0 1 0 0 
5.Monotonous tone 8 3 1 2 1 0 10 4 1 6.Vo1ume too loud ____ 1 0 0 3 1 0 4 1 0 
7.Volume too soft 5 0 0 4 1 0 9 1 0 
8.Poor enunciation in 6 1 0 2 1 1 8 1 0 
all reading 
9.Poor enunciation in 11 0 0 6 2 0 17 2 0 
difficult words 
ll.O.Ignores punctuation 8 3 0 1 0 0 9 3 0 
~1.Habitua1 repetition of words 5 1 0 1 0 0 6 1 0 
~2.Habitual addition of words 2 0 0 1 0 0 3 0 0 
ll3.0mits words 5 1 0 1 0 0 6 1 () jr4 . Marked insecurity evident 7 5 3 1 0 0 8 5 3 
ll5.Low sight vocabulary 10 7 5 4 1 1 14 8 6 
116.Word-analysis inadequate 13 8 4 6 2 1 19 10 5 
117 . :B~rrors on easier words 23 13 4 19 5 0 42 18 4 
~8.Guesses at unknown words 5 1 0 4 0 0 9 1 0 I from context 
~9.Ignores word errors and 11 2 0 8 2 0 19 4 0 
reads on 
~O.Poor enunciation of 6 2 0 1 0 0 7 2 0 
prompted words 
~l.F.ead movements 7 0 0 1 0 0 8 0 0 
~2.Loses place easily 4 0 0 .0 0 0 4 0 0 
~3.Uses fin~er or pointer 2 .____~ 0 1 0 0 3 1 0 ~4.Holds oooktoo close- - ---- - f-6 - - 2- r- 0 1 0 0 8 1 0 
~5.Frowns or shows signs 7 1 0 2 1 0 9 2 0 
of tenseness 
1 ~6.Effort and attention low 6 0 0 0 0 0 6 0 0 
~7.Easily distracted 1 0 0 00 0 0 l 0 0 
~8.Lacks aGgressiveness in attac1 0 0 0 2 0 0 2 0 0 
29 .~;hows aversion to reading 1 0 0 0 0 0 1 0 0 
190 60 20 82 17 2 272 77 22 
-
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Table XXIII 
Number of Errors Counted by Room Teachers 
Supervisor and Assistant 
Room Teachers Surervisor 
Grade One 
.3oys 108 92 
Girls 101 84 
Total 209 176 
Grade Two 
Boys 124 104 
Girls 75 58 
Total 199 162 
Grade Three 
Boys 121 92 
Girls 34 40 
Total 155 132 
Final totals 563 470 
Assistant 
50 
59 
109 
55 
;sg 
94 
61 
26 
87 
290 
A stunr11ar~r of Tables XX , XXI and XXII is given in 
Table XXIII , showinu the total number o errors checked 
by each exa~iner in each Grade , boys and girls listed 
separately . In every case but one , the room teacher has 
checked the most errors , the supervisor next , and the assist-
ant tle ewest errors . The ·act that the room teacher record 
11 more errors than either o 
-+--~-----
the other two examiners is perhaps 
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because she knows the reading faults of her children from 
their' daily readin.:;:; and is more conscious of the errors 
which should be marked. This is especially true of such 
errors as, "Loses place easily 11 , and 11 Easily distractedn. 
These errors would seldom appear in the informal testing of 
this type, but the room teacher would be aware that a child 
has such errors in his daily reading. 
Table XXIV shows the number of errors checked onee for 
boys versus the number checl{ed once for girls. 
Table XXIV 
Number of Errors Checked for Boys 
Versus Number Checked for Girls 
Boys Girls Total 
Grade One 178 180 358 
Grade Two 207 132 339 
Grade Three 190 80 270 
Totals 575 392 
41 
II 
The err>ors which seemed to be _ost common in each 
grade v.,rere -
Grade One 
Grade Two 
~ord by word readin~ 
Inadequate phrasin0 
·rord analysis ability inadequate 
Low §ie;;ht vocabulary 
Errors on easier words 
Inadequate phrasing 
11ord analysis ability inadequate 
Grade Three ~rrors on easier words 
Inadequate phrasing 
'1 ord analysis ability inadequate 
Itinores word error>s and reads on 
Table XXV shows the number o~ errors checved by one , 
two or three examiners in each c;rade . 
Table XXV 
umber> of ~rrors Checked b~r One , Two or Three 
Examiners 
One Two Three 
Grade One 358 119 21 
Grade Two 339 93 22 
Grade Three 272 77 22 
Totals 969 289 65 
-====~====~·~====================================~==~ 
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The standardized tests were civen by the superv~sor 
for the purpose of comparinJ the test results with the 
ratin~s ~iven by the three examiners. To show the variati 
in test results, the frequency distribution o . test scores 
for urades one to three is shown in Tables XXVI , XXVII 
and XXVIII and in Graphs IV to XVIII • 
In Table XXVI, showing the frequency distribution 
of test scores for ··rade one, there is a different median 
for each test, ran-rin · from 1.4 to 2.1 • The widest ranee 
is found in the Gray Oral test with a decided groupin5 
of scores at the 1.0 level. This grouping at the lowest 
level is due to the fact that in this particular test , 
a child who makes more than four errors in readin~ the 
first paracraph is biven a ratin of 1.0 The Durrell 
Oral test is not exactly comparable to the others as only 
59 of the 80 children were iven the test . 
43 
I 
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I 
Table XXVI 
Frequency Disti'ibution of Test Scores 
Grade One 
ITetropolitan Gates Gray Durrell 
Achievement Primary Oral Oral 
1-3 
4 .2 - 4.3 1 
4 .0 - 4.1 
3 .8 - 3.9 2 
3 .6 - 3.7 3 
3 .4 - 3.5 2 2 
3 .2 - 3.3 
3.0 - 3.1 3 2 
2 .8 - 2.9 2 5 4 1 
2 .6 - 2.7 5 8 5 
2 .4 - 2.5 11 8 2 11 
2 .2 - 2.3 6 10 4 7 
2 .0 - 2.1 19 11 4 
1.8 - 1.9 11 12 11 9 
1.6 - 1.7 13 12 5 
1 .4 - 1.5 6 10 2 9 
1 .2 
-
1.3 3 12 
1.0 - 1.1 4 1 33 8 
Totals 80 80 80 59 
l.ledian 2.0 2 .0 1.7 1.8 
Q. 1 1.7 1.6 1.1 1.3 
Q.. 3 2.3 2.4 2.5 2.3 
I 
#= ========~~~~========~~~~----~~=-====~~==== 
I 
Ji 
-----~-====--=-=----=-~=~-======~~=~~=+=r 
I 
II 
The results of the tests given to the children 
in the second grade , as shown in Table XXVII , present 
t~e same wide ranse in the Gray Oral Reading Paragraphs 
Test . The median for this test is 3 . 2 which is hicher 
than in any of the other four tests . 
The Gates Primary Test shows a skewine,; of scores 
at the 3 . 4 - 3 . h level . This is due to the fact that 
the hi§lest possible score on this test is 3.5 • r.:anJr 
of tL.e children whose scores are at the 3 . 4 - 3 . 5 level 
scored higher than this in the other f'our tests wh·· ch mi rht 
I su.;._:;est that this particular test does not give the actual 
I readinG level or the best pupils in grade two . 
I 
II 
!I 
II 
II 
II 
-~= 
1: 
il 
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I 
II 
I 
II 
I' I 
I 
~.o-7.1 
6.8-6.9 
6 .6-6.7 
6.4-6.5 
6 .2 .. 6.3 
6.0-6.1 
5.8-5.9 
5.6-5.7 
5.4-5.5 
~.2-5.3 
5.0-5.1 
4.8-4.9 
4.6-4.7 
4.4-4..5 
4.2-4.3 
4 .0-4.1 
3 .8-3.9 
3.6-3.7 
3 .4-3.5 
3 .2-3 . 3 
3.0-3.1 
2.8-2.9 
2 .6-2.7 
2 .4-2 . 5 
2 .2-2. 3 
2 .0-2.1 
1.8-1.9 
1.6-1.7 
1.4-1.5 
1 .2-1.3 
1 .0-1.0 
Totals 
He dian 
Q. .1 
Q.3 
-- --=!=1=11=-=--=== 
I 
I 
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Table XXVII 
Grade Two 
~reguency Bistribution of Test Scores 
r~etropoli tan Gates Gray Durrell Durrell 
Achievement Primary Oral Oral Sullivan 
1-3 
1 
' 
r 1 
2 
1 
3 
2 3 1 
3 2 
3 1 
3 1 
2 2 
8 5 5 1 
12 2 
7 23 5 14 6 
4 15 2 12 5 
5 T 4 2 7 
10 6 6 12 5 
15 7 6 11 
13 9 2 6 12 
5 6 3 3 12 
1 i 2 3 
3 2 3 5 
1 1 
1 1 1 6 2 
8 1 
73 73 73 73 73 
2 .7 3 . 2 3.4 3.2 2.7 
2 . 4 2.5 2.3 2.5 2.4 
3.2 3.4 3.8 3.5 3 .3 
---==------=--=--=--=-=======il:---_ -=~~ 
~======~======================~~~----------======:===== 
II 
I 
I 
II II 
I 
II 
1: 
I 
'I'he scores for ~rade three , ui ven in Table XXVIII , 
show a wide variation in ranee . The Te tropolitan Achieve -
ment test.has a smaller ran.:::;e than any of the others. This 
test is craded in difficulty , but the last section on 
vocabulary is the only part in which a ch ld may score over 
4 . 10 , and because of its difficulty many ch_ldren fail 
to score hicher . 
The Gates Intermediate Test for srades three to 
ei ht does not score lower than 2 .6 which results in the 
groupinb of scores between 3.0 and 3 . 5 • This would suggest 
that this test does not give a fine enough measure for the 
slower children in srade three . The scores of this test , 
however , are well scattered in the upper level of the 
class 'v'Thich indicates that this test measures the better 
pupils in srade three more accurately than those pupils 
whose reading level is below ·rade . Gray Oral Pa.rac;;raphs 
aeain has the very wide range , an interestinb normal curve 
but perhaps too far reachin0 at either end . The scores 
of the Durrell and Durrell Sull ivan tests both correlate 
well with the cor1posite test scores . 
4-7 
.___ . 
I 
II 
11 II 
I 
I 
I 
I 
I 
,I 
8.0-8.1 
7.8-7.9 
7.6-7.7 
7.4-7.5 
7 .2-7.3 
7.0-7.1 
6.8-6.9 
6 . 6-6.7 
6.4-6.5 
6.2-6.§ 
6.0-6.1 
5 .8-5 .9 
5 .6-5 .7 
5 . 4-5. 5 
5 . 2-5.3 
5 .0-5.1 
4.8-4.9 
4 . 6- 4 .7 
4 .4-4.5 
4 .2-4 . 3 
4 .0-4 .1 
3.8-3.9 
3 .69:-'.7 
3 . 4 -3. 5 
3 .2-3 . 3 
3 .0-3.1 
2:-s-2.9 
. 2 . 6- 2 .7 
12 .4-2 . 5 
2 .2-2 .3 
2 .0-2.1 
1 .8-1.9 
1 .6-1.7 
11 .4-1. 5 I 
1.2-1.3 
1 .0-1.1 
Totals 
1.-edian 
0 .1 
Q..3 
==============~======~----
Table XXVIII 
Frequency Distribution of Test Score s 
Grade Three 
r.:etropo1i tan Gates Gray Durre lJ 
Achievement Intermediate Oral Oral 
1-3 3-8 
2 
1 1 
2 
2 
1 
2 
2 
1 2 
1 2 4 
3 4 2 
1 5 
1 4 6 
1 2 6 
2 6 5 9 
7 4 8 7 
7 8 3 
8 7 2 10 
8 9 13 
7 11 7 20 
17 15 4 18 
15 17 7 
5 8 
6 3 2 
2 1 4 
2 2 1 
l 
1 2 
1 1 
1 2 
1 
1 
93 93 93 93 
3.3 3 .6 3.7 3.5 
3.0 3.2 3 .2 3.2 
3.9 4.3 4.7 4.3 
Durrell 
Sull van 
1 
1 
2 
2 
-4 
2 
4 
8 
-z-
4 
7 
8 
6 
9 
8 
8 
4 
6 
6 
1. 
93 
3.7 
3.1 
4.6 
=====---
Tables XXIX 
Comparison of Scores 
Grades one , Two , Three 
Range fecUan Q • 1 Q • 3 
Grade· One 
r:etropo li tan Ach 1 . 0 ... 2.8 . 2 . 0 1.'7 2 . 3 
I Gates Primary 1 . 2-"'.1 2.0 1 . 6 2 . 4 
Gray Oral 1.0- 1 . 2 1 . '7 1.1 2 .5 I 
" Durrell Oral 1.0-3.5 1 . 8 1.3 I 2.3 
Grade Two 
I 
i 
I 
'I r·etropol tan Ach 1.4-3.9 2 .'7 2 .4 3 . 2 
_Tates Primary 1.5-3.5 3 . 2 2 . 5 3 . 4 
Gray Oral 1 .0-'7. 0 3 .4 2 . 3 3 . 8 
Durrell Oral 1 .0-4.8 3 . 2 2 . 5 3 . 5 
Durrell Sullivan 1 . 5-4 . 9 2 .'7 2 . 4 0 . 3 
Grade Three 
1etropoli tan Ach 1 .'7-4 . 6 3 . 3 3.0 3.9 
Tates 3-8 3 .0-'7 . '7 3 . 6 3 . 2 4.3 
Gray Oral l .0-8 .0 3.'7 --- 3.2 4.'7 
Durrell Oral 1 . 2- 6 . 5 3 . 5 3 . 2 4 . 3 
Durrell Sullivan 2 .2-6.5 3.'7 3 .1 4 . 6 
----- --------======== ------ - ----------
I 
II 
I 
I 
'! 
I 
II 
II 
Table XXX 
Pedian Scores for Informal Tests and Standard Tests 
Grade One Grade Two !Trade Three 
Roo11 teachers 1.9 2 . 9 4 .1 
Supervisor 1.9 3 .1 3 . 6 
Assistant 1.6 2 .9 3.9 
T~etropo li tan Ach . 2 .0 2 .7 3 . 3 
Gates Primary 2 .0 3.2 
Gray Oral 1.7 3 .4 3 .7 
Durrell Oral 1.8 3 . 2 3 . 5 
Durrell Sulli van 2 .7 ?J . 7 
rrates Interme diate 3 . 6 
The test score s are shown in graph form by means 
of column diagrams . These are given in Graphs I to XVII . 
- ---------==---------
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Gates Silent Readinb Test - Grades 3 - 8 
Chapter IV 
Purpose of t ~e study 
This study was undertaken for the purpose o: di s-
cover n~ t he reliability or certain informal reading tests. 
The informal tests were to establish for each child the 
textbook level to \lhich the m.aterials of instruction should 
be adapted . The results of the infernal tests , ...;iven by 
means of basal readers , were to be compared with the results 
of several standardized read ng tests , bot oral and written 
thus estRblishin...; a criterion o reliability . 
A c 1ec'r sheet of errors was to be used with the informa 
tests to discover whether a chec~ list o errors acconpany-
inc a test of this type can be rel ably diavn ostic . 
Statement of procedure 
The inPormal read n~ tests , to esta~lish the level 
at which a child should be re ading , were given by nine 
teachers , a supervisor and an assistant/with 246 children 
in grades one , two , and three . A check list o errors 
for each child was also used ·with the nformal test . 
Six standardized tests were rliven by the supervisor . 
These were the :~etropoli tan Achievement Primary Test , 
Gates Primary Readinc Test , Durrell Oral Readinu Para6raphs , 
Gray Oral Re adins;: Paragraphs , Durrell Sullivan Readins.,; 
Achievement , and ~ates Silent Readinf for ...;radas 3 - 8. 
fol 
====~~======================~~---
T _e data were orcanized to show comparisrms and corre-
lations between the ratings of room teachers , the superv i sor! 
and the assistant , and betv~reen ratin..:;s of t::,.e examiners and 
the results of standardized tests . Tables were also made 
to s'-_ow tha amount of a0reement between room teachers , su-
pervisor and assistant concerninJ the errors made by each 
child . 
Conclusions 
or t"1e 246 children used in this experiment the result 
are as follows : 
1. Correlations bet¥een room teachers ' ratin..:; s and superv i se 
ratin~ s -
Grade one - , 82 + , 02 
rade two - , 90 ;- .51 
Grade three - . 81 ;- .02 
2. Correlations between classroom teachers ' ratin~s and 
a composite test score -
Grade one - , 82 +- • 02 
Grade two - . 90 + . 01 
Grade three - • 78 ±: .03 
3 . Correlations bet·~lfeen supervisor 1 s ratincs and the 
conpos te test score . 
~rade one - .90 + .01 
Grade two - . 90 :!. . 01 
rade three - • 88::!: . 015 
4 . The assistant w=-.th less experience showed lower 
correlations bet·ween her ratin..:;s and the composite 
test score . 
Grade one - .78 :±:.03 
Grade tv10- • 65 + . 05 
Grade three .74:!. . 03 
5 . The comparisons between the room teachers ' ratin~s 
and the composite test score showed a tendency f'or the 
roon teacher to rate the children hi6her than the 
composite test score. 
Hie:;her rat inc; 
-
48 . 9~ of cases. 
Equal rat in:_; 
-
35 d of cases. ;o 
Lower rating 
-
16.1;& of cases. 
6. The median scores differ for the informal tests and for 
the standardized tests in all three grades . 
Grade one 
-
Informal test rnedians 
- - -
1.9 1.9 1.6 
Standardized test mec'l.ians 
-
2 . 0 2 .0 1.7 1.8 
Grade two 
-
Informal test me cUans 
- - -
~.9 2.9 3 .1 
Standardized test medians 
-
2 .7 3 .2 3 .4 3 .2 
Grade three 
-
Informal test medians 
- - -
4.1 3 .6 3.9 
Standardized test medians 
-
3.3 3 .'7 3 .5 3.7 
3.6 
7 . There is a lack of uniformity in the results of the 
check list of errors , the same error bein0 checked by 
all three examiners a relat i vely few number of times . 
Errors checl{ed bv one exar'liner 
-
969 . 
" 
Errol's checlred by two examiners - 289 . 
Errors checked by three examiners 65. 
8 . The classroom teachers checked rr1ore errors than the 
supervisor or assistant . 
Roo~ teachers - 563 . 
Supervisor - 470. 
Assistant - 290 . 
9 . The standardized test results showed a difPerence in 
medians and range in all tl;ree rades . 
Further invest i gations recormnended 
1 . A study of teac~1ers ' ratin.:;s on different days with the 
sa1:1e children , to detertaj ne the constancy of teachers ' 
ratin._.s . 
2 . An investigation to discover whether the correlation 
level ~or the check 1 st of errors could be raised by 
preliminary instruction and practice among t e teachers , 
in diasnosin6 errors , before eivinc the informal test . 
3 . A chec· list of errors used by three different teachers 
with the sane chil<'l.ren in a ree;ula.r classroom .:;roup 
+--
lj 
I 
lesson to discover the reliability of a dia~nostic 
check list of errors used in this way . 
4 . A study similar to this one Hith a finer easure for 
the readin..; level of third ~radA childrAn who are 
above 0 rade averace . This would ive a morA accurate 
correlation wit·il. other tests in which thA ch ldren 
score above 4 . 2 . 
5 . A study of this type , carrie rt on with a dif erent 
~roup of teachers . A care~l selection of teachers 
mi..sht be made to deternine the extent to Hhich years 
ott experience and gradAs taue;ht influence the 
reliability of informal testinc . 
1
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Questions for Children's Own Readers 
Primer, page 10 
1. Vlho is Blackie? 
2. What does she say? 
3. ~Jhy is she called Blackie? 
1. 1J\fho came to school? 
2. What did he have? 
3. V/hat did the children call him? 
Book One, page 36 
1. Vlhat did Tom h ear? 
2. \'Vhe:re was t he noise coming from? 
3. Who Nas mak ing t h e noise? 
Book One, page 145 
1. ~ hat could the fairy do? 
2. What did h e want to do? 
3. Vi/hat wi 11 make the k i te go higher? 
Book Two, page 13 
1. ¥/hat was Jimmie Dale getting ready for? 
2. ~/hat did he wash first ? 
3. Vlhat did he have to wash carefully? 
Book Two, page 252 
1. ~/here were Bill and his father camp ing? 
2. \Vhere did Bill 's father want to take Bill? 
3. Yihere was the village? 
Book Three, page 36 
1. Vlhere were the twins found? 
2. What did the boy do with t h e bears? 
3. How did the bears help him? 
Book Three, page 325 
1. How did the people long ago tell time? 
2. How did t hey know when it was time to go to bed and 
get up? 
I 
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Questions for Child Development Readers 
Primer , page 32 
1. For whom was mother looldng? 
2. Why did she want him? 
3. Vftlat did Jack say? 
Primer , page 130 
1. Whom did Very Little Puppy see? 
2. What was Big Browm. Dog doing? 
3. 1,1l/hat did Very Little Puppy want to do? 
Book One , page 29 
1. What did Uncle Ted ask t he children to guess? 
2. Vf.hat did Paul and Patsy guess he had? 
3. What was in the box? 
Book One , page 128 
1. What did the children have in their room? 
2. How did they make the flower store? 
3. What did Patsy do to help? 
Book Two , page 216 
1. ~fuat did the mother frog's eggs look like? 
2. How did Uncle Sam bring the eggs home? 
3. Why did Grandmother set the bowl in the window? 
Book Two , page 6 
1. What kind of morning was it? 
2. How many times did Daddy call? 
3. What did Peggy and Dick put on? 
Book Three , page ·35 
1. Vrhat do bears do in winter? 
2. Where do t h ey make their dens? 
3. Vfuy do bears in cold countr ies sleep all winter? 
Book Three , page 308 
1. vVhy was China called Dragon Land? 
2. Where did the people believe the dragons lived? 
3. What did they believe about the rain dragon? 
-----1+-=--------- ·--=-===== 
Questions for Alice and Jerry Series 
Primer , page 14 and 15 
1. Vlfhat did Alice have? 
2. What did Alice say about her coat? 
3. Whom did she tell? 
Primer, page 124 
1. How often did Jack go to the pet store? 
2. Vlhat did he see there? 
3. 'lhat kinds of rabbits did he see? 
Book One, page 9 
1. Vlhat pets did the man choose? 
2. \Vhy did he choose those four? 
3. Vlhat did he say they must do? 
Book One, page 183. 
1. What made a noise in t h e story? 
2. \~at did the birds do when the bells rang? 
3. Why did I lr. Carl have so many birds? 
Book Two, page 9 
1. How did Alice and Jerry get on Dolly's back? 
2. vVhy was it a good place to ride? 
3. Where did Dolly go? 
Book Two, page 230. 
1. \Vhat time of year was it? 
2. \~ere did Cobbler Jim live? 
3. ~at happened when he called up the street? 
Book Three, page 26 
1. ~~ere was the farm located? 
2. What did the ch ildren own? 
3. \\~y wasOla's cow t he most important? 
Book Three, pac;e 302 
1. Vlhere was Ali sitting? 
2. What was Ali thinking about? 
3. Vlhy was he sad? 
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